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Introduction

Background

LATVIA — Republic of Latvia
Country Code: LV

Latvia is the central country of the Baltic Sta(Estonia, Latvia and Lithuania). On the
world map Latvia is to be found in North-easterrrdpe, on the east coast of the Baltic
Sea.

The Republic of Latvia was founded in 1918, wasupgad by Soviet Union (1940-1941,
1945-1991) and Nazi Germany (1941-1945). On Au@lst1991 Latvia declared the
restoration of itsde factoindependence. Since 2004 Latvia is a member statbe
European Union.

Population
Population in 2007: 2,270,700

Ethnic _composition:59.03% Latvian, 28.29% Russian, 3.74% Byelorussib3%
Ukrainian, 2.4% Polish, 1.36% Lithuanian, 0.45% i3&w 0.01% Livs, 2.19% other
nationalities.

Latvians and Livs are the indigenous people of iaatv

Official Language Latvian.

Education:

The state guarantees free primary and secondamyagdn. More than 90% of
children attend state schools which provide fregcation. 9 years of primary education
are obligatory. The most of the students attende stmiversities. Apart from state-
financed educational institutions, there are al$eape schools and private universities in
Latvia. Latvia also has state-financed ethnic nitgachools or classes where courses
are presented in Byelorussian, Estonian, Hebretliuanian, Polish, Roma, Russian and
Ukrainian.

According to the Census of 2000 the data concertiieglevel of education for
persons over 15 years of age are as follows: 1H8% higher education, 20,2% -
secondary specialized education, 31% - secondanga¢ion, 5,9% - basic education,
1,5% below basic education (less than 4 years)%Oltve not received official
education, but 0,25% are recorded as illitérate

! From: M. Pranka, |. Trapenciere, A. Trupovniececifias atstunibas iespjaniba un s iemesli
bezdarba riska apdrattdjam grumm (Possibility and causes of social exclusion fier groups of high
unemployment risks: Ministry of Welfare, Riga, 2003 14)



In Latvian adult education systerthe adult is defined as a person who has
reached the age of 15 years

I. ALE Policy. Legislation and Financing

Adult learning and education (ALE) in Latvia is pand parcel of lifelong learning
process. As such, it is part of the educationakesyghat is covered by Education Law.

1.1.Leqislative and policy framework of ALE in Latvia

Attention paid to ALE implies recognition of theausive role of education in the
life of the individual and society: “Education iset most important pre-condition for the
existence and development of society. It playsmaportant role in the development of
both individuals and society and belongs to hunigints as well as serves as important
means for achieving such aims as equality, gengealy and the growth of economy
and civic society®

Changes in modern society and economy promote regwirements for the
education system in general and ALE in particdtanas to be of high quality, rational in
its expenses and accessible to every inhabitantatvia. Government support to
education and research may be of crucial importéocéhe future development of the
country. Latvian long-term economic strategy enyesaan increased emphasis on social
policy and investments in education, adult educatind learning included.

The Lifelong learning policy is based on the ideattsupport is needed for the
promotion of individuals’ personal growth, as wall self-development in every stage,
and sphere during the whole life, thus creatingcanditions for the development of
inhabitants’ initiative, adaptation abilities andh&ving the goals of social integration,
employment, and active civil participation.

The basic principles of ALE have been formulatedine with relevant European
documents concerning the primary role of ALE fongel progress and welfare:

- “Memorandum on Lifelong Learning” worked out by the European Council
and signed in Brussels on 30 October, 2000;

- Communication of the Commission of European Comitras “Making a
European Area of Lifelong Learning a Reality (adopted in Brussels, on 21
November, 2001)

- Lisbon Strategy that defines the directions of the economical tgweent of
the European Union until 2010, and sets forwardpm@s of the main targets, social

2 See:Basic Guidelines of Lifelong Learning Policy for@0-2013. Ministry of Edoation andScience
LR, 2007, p. 5: “Adult — in these basic principlesperson at the age of 15, that after a breakmorg
general or professional education (formal, inforyhal

3 Basic Guidelines of Lifelong Learning Policy for@3-2013. Ministry of Education and Science LR,
2007, p.7



cohesion — employment and social integration, aadeldpment toward knowledge-
based competitive society in Europe.

- Communication of the Commission of the Europeasm@unities Adult
learning: It is never too late to learri (adopted in Brussels, on 23 October, 2006)

- Communication of the Commission of the Europ&ammmunities Adult
learning: It is always a good time to leari (adopted in Brussels, on 27 September,
2007)

The basic guidelines of Latvian lifelong learning aeveloped on the basis of
strategic, political and other kinds of planningdments, such as:

- Latvian long-term economical strategy(approved in meeting of the Cabinet of
Ministers on 17 July, 2001, protocol No. 34);

- National development planfor 2007-2013 (2006);

- “The Growth Model of Latvia: People First’ - a long-term conceptual
document (adopted in the meetingSateima(Parliament) on 26 October, 2006);

- “State cultural politics guidelines for 2006-2018ational state.” (Adopted by
the Decree of RL Cabinet of Ministers No 264 ofA&il, 2006);

Latvian National Lisbon Programme for the years 32D08, basic guideline
project ‘Basic guidelines of educational developmerfbr 2007—2013” (confirmed by
the Decree of RL Cabinet of Ministers No 742 ofSkeptember, 2006)

Apart of the above-mentioned legal basis for ALBe tpolicy environment
regarding ALE related issues is harmonized withhdagislative documents as:

Education Law (1998);

General Education Law (1999);

Professional Education Law(1999);

Law of Higher Education Institutions (1995).

The education policy in Latvia is also stipulatgddifferent regulation acts.

Adult learning in Latvia has long and stable tramdis. However, it attained a
nation wide momentum in the mid-1990s when differsgparate educational societies,
groups and undertakings across the country wersotidated in an attempt to create a
monitoring system in the Latvian Adult EducationsAsiation — LAEA (1993 +atvijas
Pieauguso izglibas apvierba) enabling to concentrate both the intellectuamban and
financial resources available for adult educatitime concept of Lifelong Education was
formulated in 2000, giving a strong impetus to AlJthe concept of adult learning and
education was included in the general concept otatibn, as one of the stages of a
lifelong process. Thus adult learning is part ofairage-groups-inclusive approach that
covers all the stages in human life from earlydtnilod to late years of adulthood.

The shift in approach was fundamental and affeatethe levels of educational
system in Latvia adding to them a new, life-longspective.

The adult education development policy has beengded according to the
education development guidelines set by the Euromeal Latvian policy planning
documents such as the Lisbon Strategy, Bologna eBspcEuropean Commission
Memorandum on Lifelong Learning, UNESCO programfiiglucation for All”,



European Commission work programme “Education @maining 2010”, European
initiative “i2010 — European Information Societyr f@&rowth and Employment”, EU
Basic Strategy regarding gender equality, long-teanceptual document “The growth
model of Latvia: People First”, “Long-term Econoniievelopment Strategy”, “Joint
Economic Strategy”, Development Guidelines of Sustale Development of Latvia”,
Guidelines for Policy Planning”, Latvian Nationalcton Plan for Employment”,
“Guidelines of Sport Policy for years 2004-2009”dan “Regional Development
Guidelines”.

1.1.2. Priority goals for ALE

- availability;

- quality;

- cooperation and shared responsibility.

Each of these goals contributes to better accesduoation for all, irrespective of
previous educational level, economical, geographsmaial, ethnic, age, gender or other
factors.

Each of these goals aims to attain inclusive |e@rr@nvironment. Each of them
promotes the awareness that ALE is a continuousoagding process. From the point of
view of content in ALE, irrespective of the field particular specialization, six general
“Life competences” are important for success: @arhing, (i) methodological, (iii)
social, (iv)civic, (v) economic, (vi) IT.

1.1.3._ ALE system monitoring

According to the established educational systeimaiwia, the supervising authority
for ALE is Ministry of Education and Science (MEShe system of ALE, nonetheless
extends over to other sectors, as envisaged bgdheation Law (Article 17), stating that
“regional local governments shall organise aduliocadion”. In fact ALE functions at a
much broader scale; it covers vocational, in-sentraining for the business or sector
needs. Large state owned companies have Learnimgese(e.g., The National Bank,
Latvian Mobile Telephone, Lattelecom, the LatviaailRay, the Latvian Postal service,
big market centres, etc.). The specific needs aadirements of individuals are taken
care of by a network of private and non-governmestiucational institutions and
undertakings that are run on private funding, amdesof them are profit oriented.

Within the framework of professional in-service itiag provisions, other
ministries participate in ALE: Ministry of Econombylinistry of Agriculture, Ministry of
Welfare, Ministry of Health, Ministry of Culture, Mistry of Interior, Ministry of
Defence, Secretariat of Special Assignments MinisteElectronic Government Affairs,
Secretariat of Special Assignments Minister foriSycintegration, Ministry of Regional
Development and Local Government.

According to the provisions included in the drafhemdments to the Education
Law, ALE is seen as a constituent part of overdlicational system in Latvia. The
adoption of the amendments to the Education laaxpected in 2008.



As stated above, the ALE system is decentralized.atvia and is under the
supervision of MES. The advantage of decentrabra that ALE tends to be as close to
the learner as possible in order to meet his/hedsi@nd desires in the most accessible
way. On the other hand, the local affiliation of Blactivities requires additional
accreditation procedures for ALE programmes to h&oduced in each region
separately

However, for the purpose of quality requirements tjuestion of centralized
supervisory authority is essential. Therefore tB&RA functions as a coordinating body
in the system of ALE.

1.1.4. National plans coordination

The Ministry of Education and Science is the natlauthority that is responsible
for the strategy of ALE, its quality monitoring arabordination of plans in Latvia.
Accordingly, it supervises the activities that aegried out in regions under the auspices
of regional and local municipalities. In order tonsolidate the ALE system with the
existing system of education in Latvia, MES ing@dtamendments to Education Law
envisaging ALE as a constituent part of life-londueation system in Latvia. As
mentioned above, the amendments are to be adapt2@0B8. Most recent document in
the ALE related action is “Basic Guidelines of ldfieg Learning Policy for 2007—2013”
by Ministry of Education and Science LR, 2007.

1.1.5.Challenges
Sharing the general challenges that the Commissidéuropean Communities

pointed out in 2006, namely, competitiveness, deagyc change and social inclusion,
the ALE in Latvia recognizes as its main challetige task to provide a wide range of
options for all adults to raise the level of themmpetences and to acquire new
competences.

Among the main challenges in the present day swoaif ALE the main are:
introduction of ICT, educational facilities accdskiy to all, diversity of offer, surveys
of demand. Each of these challenges have been tateeaccount in the policy making
process. Their implementation needs a wide scopesofurces and joint actions in many
fields. For example, ICT and accessibility of ediarafor all can be met with the help of
computerisation of the country, the network of cotepized libraries, ett.

* The fragmentation of lifelong learning in Latviapointed out as a disadvantage by several resarch
See: M.Pranka, |.Trapenciere, A. Trupovniece. 8agiatstunibas iespjaniba un &s iemesli bezdarba
riska apdraugtajam grumm. (Possibility and causes of social exclusiortiiergroups of high
unemployment risks: Ministry of Welfare, Riga, 209313)
See: Latvian long-term economical strategy (appitdmemeeting of the Cabinet of Ministers on 17
July, 2001, protocol Nr.: 34); National developmplan for 2007-2013 (2006); “State cultural poktic
guidelines for 2006-2015. National state.” (confanby the Decree of RL Cabinet of Ministers No
264 of 18 April, 2006).



In its Basic Guidelines, MES also expresses awaseié and concern for the
challenges of the harmonization and developmetii@®ALE system in Latvfa

An overall challenge for the adult education systeman introduction of a
performance assessment system for multiple purposslifferent audiences; having the
financial resources required for assessment dewwlop implementation, and
maintenance.

1.1.6._Other policies that have an impact on ALE

Adult education and learning is closely relatedigsues of public welfare,
employability, mobility and social integration. ALiEsues are included, for instance, in
the surveys and development projects of MinistryMlfare, and Ministry of Regional
Development and Local Government.
Thus, the ALE policy is related to the policy faitegration of society (civic education
for naturalisation), the policy of welfare and econical growth of society.

The State language law has its implications feEA- it requires knowledge of
the official language for civil servants and a nembf other professions. To meet this
requirement a broad and successful project unaeaubpices of the UNDP was launched
in 1996. Since then a National Agency of Latviamduaage Training (NALLT) has
functioned across the country providing Latvianaasecond language courses for adults
and methodology training for Latvian language ailthdual content teachers. In the
previous decade it has educated approximately 60p@@sons in 120 hours courses of
Latvian as a 2nd language. Besides this, the NAKAE given in-service training in
language teaching methods and bilingual educatomare than 5,000 teachers since
1997.

1.2. Financing of ALE

1.2.1 Sources of finances:

National budget
Municipalities budgets
European action programmes
International assistance
Private funding

Individual cost-sharing.

ogkhwnE

The underlying principle in financing ALE is shagirExcept for several high priority
programmes that have been free of charge becaubke gbcial and/or political urgency

® See: Basic Guidelines of Lifelong Learning Polioy 2007-2013. MES LR, 2007, p.15: “Currently
in Latvia there are no tools that ensure recogmitibthe acquired knowledge and skills apart frown t
formal education.

Moreover, there has not been established a lifeleagning administration structure in national and
local level, there is poor cooperation between stiid@s, non-governmental organisations and social
partners, as well as shortage of lifelong learmiagnative base and funding mechanisms.”



of the issue (e.g., the implementation of the laggulaw at the language courses by
NALLT are all free of charge), the cost of the gaijis seldom financed by one source
alone. Usually there are two or more donors (sdaté Europe, state and company, state
and individual) that participate on negotiated term

Table A. Adult education funding (percentage byrse)

1998 2006
National budget 43,2 30
Learner’s contribution 17,5 15
Company’s contribution 35,2 32
Local governments contributionl,9 5
Other sources (incl.foreign2,2 18
funding)
Total 100,0 100,0

1.2.2. Foreign bilateral/multilateral donor investm

The assistance of foreign bilateral/multilaterahdis to ALE has been significant
since the mid 1990s and ever increasing. The nairce of foreign investment in ALE
support and development programmes comes from Ebugh European Structural
Funds.

European Social Fund(ESF) is one of the EU structural funds that inveghe
human resources development. With the support d&f, B employment situation is
improved in the country, as well as individualeraase the level of education, learn new
skills and professional competences, thus conditieemlarging the perspectives of their
career building and competitiveness in the laloarket.

Latvia receives funding from ESF since May 2004islincluded in the consolidated
programme document of the Development plan in atwider Priority 3 “Development
of human resources and promotion of employabiliBdsition 2 and 3).

10



Rigas Vidzemes Kurzemes Zemgales Latgales
redions redgions regions  regions refions

Amount of adopted projects in the regions of laatvi

Results

During 2004-2006 the total funding allocated toadion amounted to
LVL 48.38 min, that consists of ESF and State letidigancing.

Beneficiaries among others are 4470 students whe Ieen provided with
studies in new study programmes;

Almost 27.5 thousand students and learners havieipated in career education
and consultation events;

120 persons have graduated doctorate or post-@betstudy programmes;

More than 3600 pedagogues and 150 civil servamtdif@rlong learning regional
coordinators have received in-service training wiplgrading of their professional
capacity;

487 learners have been involved in pedagogicaécton classes.

11
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Participation in the European Union Education Paognes:

There are no formal obstacles in the legislatiothef Republic of Latvia for the
mobility of people receiving education and for tieeognition of the education obtained
abroad. On the state level, a coordinated supgstéms for the education mobility exists
within the EU education programmearundtwig, SocratesLeonardo da Vinciand
Youth

The mobility promotion instrument in the area oflfer education in the EU is
the Erasmussubprogramme of the EU education progran8oeratesThe development
of the mobility opportunities derasmuscan be characterized by several result indicators
achieved in the period from 2004 to 2006, whiclo atow that the total number of
students involved in the mobility in academic y@®03/2004 was 308, however in
2005/2006 accounted for 681 students. In additiba, flow of exchange students of
Latvia and other member states of the programmeit@gased: in academic year
2005/2006 it accounted for 681 students from Latwid 248 students from abroad.

Within the Leonardo da Vinciprogramme 527 mobility projects have been
approved in Latvia as well as 25 pilot projects #amjuage projects. In the projects of
2005 and 2006 more than 1400 persons received taludchat suggests the growth of
the EU education programme popularity among thabithnts of Latvia.

In 2006 a larger discussion was started on the gtiom of the international appeal of the
institutions of higher education of Latvia, incladithe facilitation of activities within the
EU co-operation programme with the third countBeasmus MundusVhen designing a
new draft of the Law on Higher Education, the salksts of the branch have stressed the
need to improve the offer of the study programnfeth@® higher educational institutions
of Latvia for the students from other regions o thorld. Therefore the new draft law
envisages an increased offer of study programméx tdelivered in foreign languages
thus facilitating the internationalization of thiudy environment and allowing for the
designing of bilateral exchange programmes wittagemember states. In 2006, funding
was allocated to popularize the options of highdurcation in Latvia among the higher
educational institutions of the EU member statesyell as in Thailand and India within
the European Commissidksia-Linkprogramme. 1.2.4. Civil society support

12



The Ministry of Education and Science and instinéi subordinated to it have
concluded cooperation agreements with more thanind@mnational organisations,
including 10 professional associations. The Agregnun Cooperation between the
Ministry of Education and Science and the Latviarade Union of Education and
Science Workers can be mentioned as the most iengardoperation contract.

The Ministry of Education and Science involves alson-governmental
organisations in the work groups in the course exfetbpment of regulatory acts. Non-
governmental organisations are notified on the sgteof adoption of regulatory acts if
it is stipulated by the Directives of the Europ&amon. The Ministry of Education and
Science cooperates also with 88 sports federatiertfied in Latvia and managing and
coordinating the relevant type of sports or areaativities in Latvia.

The policy planning documents under the competeficke Ministry of Education
and Science are developed in cooperation with rowemmmental organisations. For
instance, “The strategic guidelines for the develept of education for years 2007 —
2013” were developed in cooperation with repredess from the Adult and Vocational
Education Association, Latvian Trade Union of Edicaand Science Workers, Latvian
Employers’ Confederation, Latvian Association of mitipalities, Latvian Rectors’
Council, Council of Higher Education, Latvian Teardi Council, Latvian Union of
Parents VISP, Consultations Council “Education for Everybodyand Latvian
Association of Traditional Culture.

Draft policy documents and draft regulatory actghi area of general education are
always coordinated with the Latvian Trade UnionEofucation and Science Workers,
Latvian Association of Education Managers, Latvidssociation of Municipalities,
Latvian Union of ParentsVISI’ and regional education boards. Representativehef
Latvian Trade Union of Education and Science Waldadten participate in Management
Meetings of the Ministry of Education and Sciendfarking groups for the development
of the draft national policy documents on the vmoal education has been formed in
cooperation with non-governmental organisations.ndissions provided by non-
governmental organisations in the area of higheication are reflected in the Minutes
on coordination of draft regulatory acts develofsdthe Ministry of Education and
Science. In the area of higher education the Minist Education and Science cooperates
with the Latvian Rectors’ Council, Latvian Assoaat of Colleges, Latvian Students’
Association and other non-governmental organisation

The contribution by non-governmental organisatioras especially important in
the coordination of the strategic guidelines far ffolicy of Lifelong Learning for years
2007 - 2013.

The flagman of NGOs in the ALE movement is the abmentioned Latvian Adult
Education Association (LAEA) founded in 1993.

1.2.5. Benchmarks in financing Lifelong learning

13



In the period 2007-2013 the following appropriasoare planned for lifelong
learning policy implementation in compliance wittetNational Strategic Framework;

Table B

Source of financing Sum total In % from the total
From state and local governmeritVL 13,05 million 17.60

budget (=EUR 18,57 million)

From European Social Fund EUR 86,97 million 82.40

Total plan EUR 105,54 million 100.0

The planned funding for LLL in breakdown by directs and in percentage
2007-2013

Table C
Direction State and localESF Total | %
budget EUR million | EUR
LVL/EUR million
million
Availability of learning facilities 7.25/ 10.32 48.31 58.68 5
Quality education for sustainable 4.35/ 6.19 29.00 35.19] 33.3
competence building
Coordinatedadministration 1.45/ 2.06 9.66 11.72| 11.1
Total 13.05/ 18.57 86.97 105.54 100.0

Other measures:

In the area of higher educati@everal significant amendments were made in the
regulations No. 220 of 29 May, 2001 “Order for tlevarding, repayment and
discharging of the study and student loan fromftimels of the credit institution with the
guarantee presented on behalf of the state”. Uthdeabove-mentioned amendments the
size of the student loan was increased up to 120 p& month. Before the amendments
the amount of the student loan did not exceed 6Q pgr month from the first to the
third year and starting form the fourth year fongh studying in the bachelor and master
programmes - 80 LVL per month, doctoral studen1®6 LVL per month. Similarly the
amount of funds was increased from 4% of the tatabunt allocated for crediting that
can be used for the studies abroad. Accordingdaédbults of the tender of 26 January,
2006 the right was acquired to issue and serveysind student loans by the joint-stock
companyParex BankaAccording to the state guarantee defined in thgesudget of
2006 and tendered, 15.120 min LVL could be usedsfody loans and 9.720 min LVL
for student loans. In 2006 the joint-stock compaRgrex Bankasigned 3517 study loan
contracts with students for the total amount of/Z.min LVL and 2121 student loan
contracts for the total amount of 6.461 min LVL.i§hmeasure might concern the
creation of financial mechanisms for increasing th&wvestment of
household/families/private persons.

14



In the area of vocational education and trainihgre is a lack of funds (about 8
min LVL) to meet the regulation requirements focatonal education. The institutions
of vocational education can raise additional fuinds their business activities, provision
of services within the implemented programmes, miggdion of study process for fee
and attracting funds of companies, private personsother sponsors. Increase of
investments for the vocational education is integtain the general investment
programme of Latvia. In average, every year investnprojects are approved for 2 — 3
institutions of vocational education. The aims loé tvocational education policy also
include the development of co-operation among timstins of vocational education,
employers, professional organizations, companieb sotial partners on the regional
level for the development of education contentsyision of the places for study practice
and advancement of the vocational education pedegdgompetence.

In_the area of general and profesdi@ducation for the disablegoersons a
certain development is connected with the increpgrovision of facilities for the
integration of the disabled persons in the existidgcational. There are a bigger number
of schools that are technically suitable for therters with movement disorders. Seven
general education schools, two institutions of brgkeducation and three vocational;
education institutions have been fully adjustedh® needs of persons with movement
disorders and 16 education institutions have pagbn adjusted.

Within international co-operation projects the aqmeration with the pedagogical
higher education institutions has improved thus aechg the preparedness of
pedagogues for the work with the persons with gppexeeds. As a result of the
facilitation of the co-operation of the institut®rof special education with those of
vocational education the work in trade rooms fae thupils of special schools with
mental disorders has improved. Six special educatichools have been awarded the
status of the special education development ceéhtiepromotes the integration of the
pupils with special needs in the institutions afigeal education.

The State Special Education Centwas established comprising the State
Pedagogical and Medical Commission. Special edwutasupport centres operate in
regions and provisions have been made for highitguabrk of the state and municipal
pedagogical and medical commissions. Differentlfewé special education programmes
have been designed as well as their methodologigaport. If needed, in every school
the services of the special pedagogue are avail&plecial education institutions offer
vocational education programmes as well as strengthe acquisition of housekeeping,
besides there are classrooms and school premiaefdkie been renovated as well as
improved technical basis for the studies. In ewisyrict at least one education institution
has been adapted to the inhabitants with movemsoitdirs.

[I. Quality of Adult Learning and Education provision. Participation and
Achievement

15



2.1. Provision of ALE and Institutional Frameworks

Within the framework of the educational system iatvia, ALE extends over
basic and secondary (the so-called evening schdoigher, professional, vocational,
interest and special education. It provides foram non-formal, full time and part-time,
centralized and regionally/locally centred edugaicand learning options. By location,
it is usually linked to the existing infrastructusé educational establishments. However,
as indicated earlier, large companies and corpdraginesses have specially built or
accommodated modern educational centres for thgitayees.

Universities and higher educational institutiongeofin-service and continued
gualification courses and programmes in their psesyi besides the distance learning
facilities offered for part-time students (Univeysof Latvia, Riga Technical University,
University of Agriculture a.0.)

The premises of schools are often used for ALE byeement of school
administration and local authorities. They are ussgecially in cases when the learners
of ALE are teachers and parents of the students).

Large state-owned companies have learning centiés specially equipped
classrooms that provide for good learning enviromin{delgava Adult Learning Centre,
a.0.). These centres have regular educational gmuges for the employees of the
company. Cooperation with other institutions isoalsracticed - both technical and
conceptual. Cross-cultural and educational programare exchanged and popularized.
At regular meetings and annual conferences of LAperience is exchanged and good
practice popularized.

2.1.1 Institutions responsible for ALE

The authority responsible for ALE in Latvia MES, but the coordinating
institution is LAEA. Under the supervision of ME$ ¢oordinates and manages the
system of informal and non-formal adult educatemcourages the regional units of adult
education .and enhances modern methods, techragdestrategies in adult education.

Quality management is performed by MES. Two proceslare envisaged for the
guality management of adult in-service training &ndher education of adult learners:
accreditation and certification. Courses that offé® hours of learning are certified at the
MES and are accepted all over the country. Regionadicipal educational programmes
may be shorter; they also are accredited by thel laathority. They need a formal
adoption by each municipality where the educatiggragramme is to be implemented.
This procedure is considered necessary in ordensare adequate learning conditions in
each concrete place.

The system of certification in adult educationnstlie process of development.
The criteria, maintenance of standards and ideatibn of levels are a few of the
complex tasks involved in this, taking into consatn the dispersed forms of non-
formal education and learning of adults.
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There are two authorities that have establishedlaestesting system. These are
the Board of Attestation (within MES) which is resgible for the testing of the level of
the linguistic competence in the Latvian (officialdnguage, and the Board of
Naturalization (within Mol). Their functions arevlited to assessing results rather than to
learning or teaching. However, their mandate isartgnt for keeping up the quality
requirements and assessment benchmarks for thef l®EE system.

2.1.3. Linkage between formal and non-formal apgines.

Linkage between formal and non-formal ALE existshat thematic level. Topical
issues receive due treatment both in the formalnemd formal education. As a rule, non-
formal education is a practical “observe and dd &@®” type of learning with close
personal exchange of experience and consultation-fdkmal learning often is dispersed
from the point of view of its time scope. Being édson close personal contacts, it
contains much of hands-on practice and only ocoasistandardized theoretical
information. The latter is condensed to the veibarinciples.

Non-formal learning is a productive type of leamiand is encouraged by all
institutions at all levels of education, the higheasluded. Together with the shift in
pedagogical paradigms of education and ever incrgaacceptance of interactive
methods as the most productive way to sustainaimevlkedge, there is a boom of diverse
forms of non-formal education for adults. This seeim be popular both with teachers
and learners.

There is a lot of evidence about the increasingufaojty of non-formal forms of
education in the projects of ESF programmes thatimisovative forms of professional
education, such as individual or group consultatigoint projects of schools, discussion
clubs, summer camps of school teams etc. (e.g. Nagonal Agency of Latvian
Language Training).

The positive aspect about the non-formal approadearning is its emphasis on
learning by doing rather than by listening abowt fhroblem and memorizing. This
approach entails a higher degree of personal ievoént of the learner, thus its
effectiveness is increased.

As part of ALE, non-formal education deserves monre recognition than it has
previously received. As experience shows, non-formducation needs planning,
administrative support and monitoring, and finagcin

Linkage with formal education becomes evident ifo@ger time perspective.
Non-formal learning experience, contacts and pracgive incentives for continued
education in official educational programmes.

(Here is a case that may serve as an example eércgrowth in NALLT teacher

training: a young teacher living and working aegional centre of Eastern Latvia, BA in
Latvian language and literature, participated ite@cher training course as a learner in
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1997. Her future seemed vague and, as she confesgeshe never imagined that the
course of training teacher trainers would be of Imsignificance for her. In 1998, she
continued to attend the teacher trainer courselsoame a teacher trainer, From that
time on her academic growth is impressive: in 2000A degree in pedagogy, in 2007 —
PhD in pedagogy.)

2.1.4. ALE and certification

All the graduates of accredited courses receiver#ficate. It testifies the theme
and the fact of attendance. Formal testing mayqaecthe acquisition of the document.
However, the degree of formality of testing diffef$he legally accepted and officially
recognized certificates are issued by instituti@rsl authorities that have special
accreditation. The procedure of accreditation afcational institutions and organisations
is in the competence of MES that has introducedilatigns on the procedures and
prerequisites of programme accreditation.
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Programme a) Provider (please b) Area of learning (please choose the | c) Target d) Programme cost e) Funding
(name and choose the appropriate | appropriate one/s from below): group/s LVL min source
brief one from below):
description)

Public/ | CSO/ | Private | General Technical | Knowledge

State NGO competencies | skills generation,

innovation

Integrative X X X X Invalids and 1.38 ESF, NB
educational handicapped
programmes people
for youth with
special needs
Development X X X Prisoners 2.20 ESF, NB
and
implementation
of corrective
education
Support for X X X School drop- 2,14 ESF, NB
professional outs, job
orientation of seekers
education
Support of X X X professionals 2.70 ESF, NB
educational who need
practice for upgrading of
secondary and skills and
higher level competences
students
Continued X X X X Teachers, 4.70
professional learners,
education for educationalists
teachers, incl.
Latvian
language
acquisition
programme
for minority
schools
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Lifelong employees of 2.10 ESF, NB
education and various sectors

in-service

training

Support to Undergraduates, | 20.40 ESF, NB
priority areas postgraduates,

in higher researchers,

education teachers

Quality Teachers, 6.23 ESF, NB
improvement learners of

in secondary secondary

education level schools

of science,

math and

technology

(Source: State Education Development Agency, welhsip://viaa.gov.lv/en)
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2.2. Participation in ALE

2.2.1.

Data concerning participation rateALE have been investigated and processed
by LAEA.

In a research Survey on the access to and oppiesiof lifelong education 2007,
the following trends were discovered:

15 % of adult respondents indicate that they hdaespo continue education in
next 3 years.

22 % intend to do it within coming 12 months,

51% of adult respondents have stated that theytbave plans to obtain
education or acquire new skills

12 % have not thought about this option or do rehinformation.

Age factor in educational plans

Among young adults of the age group 15-24 year%48 respondents plan to
study within next 12 months;

25 -35 years old —24% plan to continue education;

35 — 55 years old —15 %;

Over 55 years old — 7%.

Consequently, the curve of educational intenticedides with the increase of age.

Among employed and unemployeespondents there is almost no difference as to
the educational intentions. 21 % of the employedspondents and 19 % of the
unemployed ones have plans of further educatiomat T every fifth person plans to
learn in the coming year.

A characteristic trend has been noted in this suntke level of education
influences the plans for further education. Thehbigs the level of education, the higher
is intention to continue it.

Thus, among the employed respondents with highecattbn 24 % intend to have
some or other form of continued education. Only%®f the respondents with basic
professional education have plans to learn in #aest 12 months.

Gender factor

Female more often than male respondents intendtudy swithin the time
perspective of 1 year: 25 % female and 18 % resguisd

e The principle of gender equality has been takem &atcount in the designed
policy planning document in the area of educatiemetbpment “Guidelines
for Education Development in the period of 2007-204approved by the
Cabinet of Ministers on 26 September, 2006 as agih the development of
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other drafts of legal acts in the competence ofMirastry of Education and
Science.

e In 2006 the Ministry of Education and Science p#tted in the
implementation of the project “Baltic States NetlwdWomen in Science
and High Technologies” (BASNET) of th&' &ramework programme of the
European Community programme (project No. 0171 0062— 2007). The
representatives from the Ministries of Educatiorn &cience of all three
Baltic States as well as researchers from the wsities of the Baltic States
participate in the project. Within the project & planned to carry out
sociological research about women in different srefiscience as well as
the reasons for the potential discrimination anegurality and as a result
develop the strategy for preventing the inequality;

Ethnic factor

The survey shows that 25 % of adult Latvians intémdearn within next 12
months.
Representatives of other nationalities (‘aliens’drly 17 % have such plans. A closer
look proved that the plans for further educationthef adults of non-titular ethnic groups
are considerably related with their command of lthévian language. 70 % of people
with poor knowledge of Latvian were not planningstady. Among those who have a
good command or slight difficulties with languageeponly 49 % do not intend to study.
These differences are explained by the influendermfierly acquired level of education.
Higher level of education, whatever the field, nmates for further continuation.

In the area of the national minority educattbe methodology for the acquisition
of the official language has been designed andodoted in all educational
establishments that implement national minoritycadion programmes. Provisions have
been made for_educating the parents of the leanmersational minority education
schoolsin order to increase their skills of Latvian. Trenge of textbooks and study
materials for language learners of all levels isagxded and work is going on to raise the
standard requirements and practical applicabilithe textbooks for minority learners.

In co-operation with schools, municipalities anch+government institutions, a
support system for increasing the level of educadibRoma children and involvement of
the adult representatives of the Roma communitthéeducation process was created.
Provisions have been made for the implementatidhefequirements of the EU Council
Directive 2004/114/EK on the conditions regardihg tidmittance of the citizens of the
third countries for the purposes of studies, papdhange, practise or internship without
receiving remuneration or volunteer work. As a lesthe number of cross-culture
awareness seminars has increased as well as thbenuwh pedagogues who have
upgraded their cross-cultural competence. Therebbas a growth in the number of the
parents of national minority school pupils who han®roved their knowledge of the
official language. And this is an on-going process.

The number of the Roma children in the schools erfegal education and the
education level of the adult members of the comigums increased as well. Integration
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of Roma people in the local communities is quitecesgsful, however, problems still
exist, especially in the social integration andlBRoema participation in ALE.

Household income as a factor

The survey shows that the income level affects étlecational intentions of
adults.
In low level income per persona households theameepercentage of those who intend
to study is 19 % (80 LVL per person). In reasondbgh level income household (300
LVL and above per person) it is 29%.

Sectoral factor.

The sectors that are more educationally motiveaimg) attractive for LLL are as follows:
Commercial and business skills

Education

Real estate and administration

Social care.

32 — 35 % of people who are employed in these dra@as educational plans.

The lowest level was in the sectors of construcaod industry — only 12 — 14 % of
employees in these sectors intended to continuea¢idn or acquire a new skill.

Level of skills as a factor

Level of skills or qualifications also is as ALEtiae factor. Unskilled manual workers
display low interest for education, only 12%.
All level managers and high tech specialists aree\as active: 26 — 31%

State/private owned companies

The state sector is a friendlier environment fangadional plans of adults. In this
sector 27% of employees have plans to study. Inptineate sector the share of the
employees who have plans to proceed with educatiahout 18%.

2.2.2. Non-participation and groups that are diffito reach.

With the financial support of ESfnd the Government of Latvia (via MES), the
Latvian Adult Education Association (LAEA) has dad out a research of the situation
in lifelong learning availability in Latvia whiclota large extent includes and consists of
adult learning and educatibn

" National programme project ,Development of Lifejobearning Strategy”

No. 2005/VPD1/ESF/PIAA/05/NO/3.2.4.1./0001/0006/618

8 Mazizglitibas pieejafiba un iespjas izgitoties Latvifi: Latvijas Pieauguso izijibas apvietba, Rga,
2007 . (Accessibility of lifelong Learning and Edtional Possibilities in Latvia: Research, LAEAgR]
2007)
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The research was based on a survey and analysisspbndent answers that were
reviewed in 2007.
The data of this research refer to groups that#fieult to reach and/or are not engaged
in the system of ALE.
The following factors are indicated as the mainsesuof unwillingness to participate in
educational and training activities:
1. low level of formal education ( basic educatioma completed),
2. lack of positive learning experience,
3. lack of supportive micro-environment for educatérd positive career
development,
4. lack of information about possibilities, transpand communication
difficulties,
5. low income,
6. lack of sufficient Latvian language skills
7. Other factors —family problems, other interestbeotplans.

The interrelatedness of Points 1, 5 and 6 has dréaen highlighted above,
leading to the indicator that 70 % of unemployedw lincome, low educational
background minority adults who do not know the lLiatvianguage do not see education
as an option for their nearest future.

2.2.3. What existing surveys/studies have beenrtaidm on learner motivation?

The above mentioned research has dealt also witivation issues.
The main factors that motivate the adult learnessaa follows:
1. The level of already acquired education;
2. Employment and the position at work;
3. Professional requirements and a possibility of adeaent at
work;
4. The age group. Younger adults are more educatiented.
5. The system of communication and availability ohsport
facilities or proximity to the place of work or ing;
6. Emotional, psychological, social support from tlearest
environme

2.3.Improvement of adult education opportunities

The economic development necessitates a growingua@rfor qualified labour
force across all sectors. This increases the neeattaw up_modular programmésr
education at all levels both for full-time studeasd part-time studies, including distance
education. This is envisaged during the followingrfyears:

- provision of a coordinated support by the empisyand the State to the
development of adult education programmes, espgdial the context of balanced
territorial development;

° Ibid., p. 84.
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- promotion of the participation of higher and vbeoaal education
establishments in the development of further edmeaby offering further education
programmes, professional enhancement programmegedtidg involved in the training
of the unemployed;

- creation of a system of credits and its introdurctin those programmes
providing for their compatibility with the acadengoedit transfer system;

- drawing up the guidelines for evaluating the perfance of evening schools;

- making proposals for a more extensive involvenanthe employers in the
financing of further education. (“Concepts of Edima Development” — MES Draft
Document)

Improvement of access to vocational education

Influenced by the social and economic factors stiidents mainly choose those
schools of vocational training that are situatedrribeir homes but do not always provide
them with an education that would suit their al@t A great proportion of those
educated at the schools of vocational training coimmn indigent and socially
disadvantaged families. Access to vocational edutas restricted by the number of
places financed from the government budget andemaate facilities of the educational
establishments. A significant impediment for thosbBo start to attend schools of
vocational training is their poor level of gengtabwledge, which hinders the acquisition
of professional qualification. Therefore, the pgmlgical and methodological approach to
the vocational education of young adults is anddslbe addressed in the nearest 2 years.

The following tasks are to be dealt with in the aogd years:

- to increase the role of social partners in otdgsromote their participation in
determining government procurement for vocationdlication corresponding to the
territorial demand;

- to introduce more widely professional educatiomogobammes with
pedagogical correction for the students whose lefsptevious knowledge is poor;

- to promote the implementation of profession-aeereducation programmes;

- carrying out of occupational and career guidanwmasures at educational
establishments of all types.

Improvement for specific target groups:
Socially vulnerable groups that need special ptate@nd attention;

e Ethnic minorities, in particular Roma,;

e Unemployed;

e Disabled and handicapped, people with health impants;
e Elderly and below poverty rate;

e People in custody;

e Others (immigrants, asylum seekers etc.)

Promoted integration of learners with special needgneral, vocational,
higher and interest-related education programmes

25



The education system provides for opportunitiegddcation also to persons
with special needs, including people with movemelntorders. Two educational
establishments have been adapted for learners mdbiement disorders. In Latvia
mainstreaming of learners with special needs imnarg educational establishments has
not been a wide-spread practice, but it is to laelgglly developed.

The plan for the following four years is as follaws

- to train educators of general education, vocalieducation, professional
guidance and interest-related education and thdests of the pedagogical higher
educational establishments for work with all the ggoups of persons who have special
needs;

- to begin the transformation of special educaéistablishments into integrative
education establishments;

- to continue the technical adaptation of educali@stablishments, including
those of interest-related education, to serve theds of learners with movement
disorders;

- to facilitate access to higher education prograsymincluding distance
education programmes, for learners with movemesdrders.

2.4, Adult educators/facilitators’ status and tii@in

The educators of adult learners need specializsaiig which, in its turn, is part of the
general ALE.
The following institutions have regular further edtion programmes for adult education
facilitators and educators:

- The Centre for Curriculum Development and Examaoreti

- National Agency of Latvian Language Acquisition

- Latvian Adult Education Association.

Retraining and upgrading of the teachers of adaltriers is provided on a regular
basis. The average amount of persons who receigeruice training in this sphere of
pedagogy is approximately 200 per year. The sys$tem the status of adult educator is
obtained varies depending on the field where thecaidr is going to work. The most
demanding system, for example, was the system aleselby NALLT in 1997. In it the
would-be teacher trainers or multipliers had a ‘seeourse for educators (186 hours), the
certificate of the adult educator could be obtairadbr a certain period of practice
(usually one year) served as a teacher traineh, thi2 presentation of the results of the
practice at a final colloquium.

A refresher course for multipliers is shorter (Uguabout 16 hours) and involves a
required presentation of practical analysis of vt topic of adult education in
written. These papers are officially presentednabpen discussion. The best papers are
published in the series of methodological aidstéachers. Since 1997 within NALLT
114 multipliers have received special training egtdaining of educators of ALE

LAEA has worked out and offers a 160 hours course educators of adults
(KomPa3. The annual enrollment to this course is 20 etwsa Half of the time is
independent individual work. This course providesd wide range of diverse forms of
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adult-education, non-formal included. On completiba graduates receive a certificate
of the educator of adults.

Teaching adults is a part-time job for approximaf@% of the adult educators of
the above mentioned 3 institutions. The remunemnatfcadult educators is competitive in
comparison with the average level of teacher sad&igchool. The public opinion about
adult educators is positive, since they are peeckias better informed and better
educated than the average teacher. To become aatedwf adults signifies that the
person has taken a significant step forward irhbisbwn career, has achieved a higher
qualification level and new future perspectives @pen to him/her. This is due to good
practice and good results of ALE in general.

I1l. Research, Innovation and Good Practice

3.1. Research studies in the field of adult learnin

In recent years several relevant research prdpests been carried out:

- LAEA initiated study “Mizizglitibas pieejanba un iespjas izgitoties Latvig”,
Riga, 2007 (Accessibility of Lifelong Learning and Educational
Opportunities in Latvia ™)

- Towards Lifelong Learning: Policy of Lifelong Learning in Latvia. LAEA,
2007

- Parskats par ES ietekmi uz nodaritiitou un sodcilo drodbu Latvija: Ministry of
Welfare, 2003. $urvey of the EU impact on employment and social serity
in Latvia)

- Sochlas atstunibas iespjanmiba un #s iemesli bezdarba riska apdratajas
grupas, Ministry of Welfare, 2003Rossibility of social exclusion and its causes
in groups of high-risk unemploymeny.

- Basic Guidelines of Lifelong Learning Policy during2007-2013MES, 2007

- The Influence of the Staff Professional Developemt Course in a Higher
Education: Institution as a Learning Organization by prof. Dainuwte
Blama, University of Latvia. Published in: Humaniteesd Social Sciences (2007)
3 (52), Education Management, pp.87-105

- The paradigm shift in higher education in Latvia in the context of the
Bologna processby prof. Dainuwte Blama, University of Latvia, 2007

Since 2003, the above mentioned papers are useousses of reference for
policy development in adult education, social isahm, social integration and social
security related sectors.

Irrespective of what topical problem may be theufo of investigation, the
issue of adult learning as a lifelong process ferefl as a clue to the solution of
diverse problems: unemployment, exclusion, intégmatcareer building, equality,
growth of the standard of life, psychological comfopositive environment at work,
increased tolerance, increased cross-cultural cempe and high civic activity.
Among the conclusions the most evident is the astedgment of the direct link
between education and welfare. An essential featfiresearch is the recognition of
separate endangered groups of population that spedal attention and funding.
These are — unemployed, elderly, disabled or hapged persons with low skills or
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no skills at all. Women and minority representatiaee special groups. Women, as a
rule, are relatively better educated than men,thete is evidence that the public
opinion is under a strong influence of stereotypeua typical female professions
which also happen to be low paid.

The minority issue is frequently associated witk timguistic problem ( i.e.
insufficient command of the official language), waiiis addressed with the help of
general school education and through the systeadolt education within NALLT,
as well as thanks to the support of the Sociaghatison Fund (SIF) which during the
last five years has annually supported educatiprgécts for adult learners, language
courses included. Nevertheless, it is clear thatnty the knowledge of the official
language is essential for the representative obritingroups. In fact, all the same
needs, rules, risks and opportunities are valithean but as the 2007 research of
Lifelong education by LAEA shows, the degree of onity group’s vulnerability and
the risk of social exclusion and self-isolation argher if a low educational level is
accompanied by lack of knowledge of the Latviarglaage.

The efforts to popularize the philosophy of lifefpearning and ALE in
particular, have brought about results: the Opanati Plan of the Declaration of the
current Government contains items that directlydatk the necessity to address the
issues of human resources via intensification oftsstiucation:

a) by introduction of professional training for womeho return to work
after the maternity leave and need retraining@m@-qualification in
order to be able to face the requirements of labwanket and maintain
competitiveness (item 2.14.1.);

b) developing a normative regulation for further gfiedition, retraining
and further education of employees of private fiand self-employed
persons (item 2.17.1).

3.2. Innovations and examples of good practice

In ALE access to education for all needs a flexdageroach to the problem.

In practice, besides such popular forms of worlgamips that learn and increase
their general education, professional competencekitls training in groups under the
guidance of a qualified teacher, new forms haveecomo being:

a) Group self development activities by joint partatipn in elaboration of
educational projects. This type of learning is hygkffective and motivates
the participants to find creative solutions to thpractical professional
challenges. This type of non-formal learning gieesigh degree of self
confidence and cooperative skills.

b) Individual consulting and mentoring. It is used fodividuals of higher
educational level or particular professional ins¢se
C) ICT technology which, if and when introduced in thbole country, will

help to reach the farthest and most isolated palem¢arner. The
possibilities that ICT offers enable the tutor tecbme a mentor and
adviser. Significant steps have been taken indinection. However, much
is still to be done.

d) LAEA, in line with the tasks envisaged in the Deyghent plan of Latvia,
and in cooperation with colleagues in Europe, laated and introduced a
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quality measurement system for ALE in Latvia. ltsplementation across
the country will be a significant contribution t@her quality of ALE in all
the sectors.

e) NALLT, in order to enhance the knowledge of theviat language,
provides numerous options of individually-tailoréarther education for
teachers, learners, adults of various groups (wvihleerable groups --
disabled, unemployed and elderly minority individua- included). In
2006-2008 within an ESF funded programme for migoteachers and
learners in the secondary level of education a nethod of “learn by
teaching" projects of cooperation between schoatsbieen developed and
gone through approbation.

f) Cooperation among various adult education orgapizatis practiced and
promoted by annual conferences (e.g. NALLT confeegefiLanguage for
operation and cooperation” to be held in the endfl every year).

IV.  Adult Literacy

As stated earlier, the population of Latvia is attnb00 % literate. However, 0.25
% of the population older than 15 years are reabegrilliterate at the last Census in
2000. In absolute figures it makes for 5000 indinal$ that are as a rule difficult to
reach. Besides, education programmes are beindopexkfor asylum seekers and
refugees, as well as EU citizens within the framéwaf mobility labour force. The
literacy issue is dealt with in linkage with thegatsition of basic Latvian language
skills. This is almost equivalent to acquiring nétgracy, although the person may
have a very high level of general literacy. A sbgpstep method is used and study
aids are developed, including ICT technologies.

This area of ALE has a broad perspective with mamther specializations
ahead. The experience accumulated with Contentlangliage integrated learning
(CLIL) in the school system of Latvia will be of mense help. It has to be reassessed
and adapted to adult training needs. Meeting newallariges will open new
possibilities for development, both for the indivad, and for the country.
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V. Conclusions

In the conclusion, the Ministry of Education andiedce of the Republic of
Latvia is fully aware of the progress the systemAbE has made in Latvia since the
1990s and recognizes the contribution of LatviamlABducation Association in tackling
the tasks of this extensive sector in the educatisystem of Latvia. The achievement in
adult education has three dimensions: ALE has eavethe whole country
geographically; it extends over all the sectorseobnomical and social activities, it
embraces all population groups, the endangeredeagliécted ones included. In view of
the changes in the economical, social and geograbtdimensions, ALE in Latvia has
made a significant progress to achieve accessililit education for all and ensure
diverse educational possibilities for all the levef previous education. In the process of
development, the regional aspect has been empHasiZ&LE. Thus at the present, the
chance of training or updating one’s professiofdlss or continuing one’s academic or
professional education, as well as information alleese possibilities has come closer to
the potential adult learners.

5.1. Results, expected from CONFINTEA VI

- Enhancing the exchange of experience within thevordt of ALE organizations
globally.

- Establishing the prevailing trends and assessiegtiwithin the framework of
life-long learning strategies.

- ldentifying problems, seeking their solutions binjceffort.

- Reconsidering relevant unified indicators for conapdity and assessment of the
progress in ALE among various countries, taking icdonsideration the diversity
of challenges, differences of the background aecctpacities of nations.

5.2. Future perspectives

Recognizing the progress made in adult educatidnlearning, MES and LAEA are
also fully aware of the challenges that need taléat with for further strengthening of
the system of ALE. The following issues may beelistor the future:

- We consider that the quality assessment systenchwidis been developed within
LAEA, will need additional support for wider intradtion in all the
establishments of adult education and learning;

- The legal basis of ALE in Latvia needs finalizatemd implementation.

- For a successful development of ALE across the tcpuand especially, in order
to reach the most neglected representatives oétyod will be necessary to make
considerable investments in the development of la@vai facilities and IT
networks for educational purposes.

- Last, not least, the updating of methodology ofliadducation in the lifelong
learning perspective needs to be maintained aswéincously on-going process
and should duly be reflected in national and iraéomal agendas.
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